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of educational experts over the past two decades. The purpose of this study was to investigate
the effect of an instructional model enriched with assistive technology on the achievement
satisfaction of people with physical-motor impairments in learning English.
Methods: The research method is semi-experimental, with a pre-test/post-test design using a
control group. The statistical population consisted of male individuals with physical mobility
impairments studying at Imam Ali Educational Center in Tehran. To determine the sample size,
Cohen’s (1986) table was used. Based on the sample size table, 16 people were selected. In this
method, after drawing up a student list with a random number table, the sample was selected
after checking criteria for entry and exit. The experimental group was trained in six sessions
using an instructional model enriched with online and offline assistive technologies, and the
control group was trained in the usual way.
Results: The mean ± standard deviation (SD) for pre- and post-test in the experimental group
were 75.50 ± 5.90 and 82.25 ± 6.29, respectively, and was 75.38 ± 11 and 77.37 ± 11.91 in the
control group. The results of the analysis of covariance between adjusted means of both groups
for variable of academic satisfaction show a significant difference between the two groups (F =
20.06, P < 0.01). The effect size was 0.60.
Conclusion: Using an instructional model enriched with assistive technology can be useful in
teaching English to individuals with physical-motor impairments.
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Introduction
The use of new technologies in education is a topic that has
been addressed by educators over the last two decades.1
One area of activity among education professionals
is empowering individuals with physical mobility
impairments through new educational approaches,
including technological approaches. One of these is to use
technology-based approaches.2 Individuals with physical
mobility impairments are defined as those whose physical
limitations cause them to be dependent on special
services in education or learning in terms of instructional,

equipment, materials or facilities.3,4
The term “assistive technology” refers to a wide range
of tools and technologies (and associated services) that
have the goal of helping people with disabilities and
special instructional/rehabilitation needs to have better
performance on a daily basis, to have an improved quality
of life, to increase mobility and motion, to participate and
to communicate, and finally to facilitate access to education
and curricula.5-7 Proper integration and combinations of
technology can help these individuals to have access to the
general curriculum.8 Additionally, academic satisfaction
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is one of the most important issues and variables in the
process of learning and teaching for individuals with
special needs. Academic satisfaction is a psychological
characteristic that affects individuals’ perceptions of their
learning experiences and their perceptions of the value
of their education or even a specific course.9 Academic
satisfaction is a pleasant feeling created after experiencing
success in academic life, and it can be seen in educational
settings when individuals’ expectations10 are met, leading
to increased value.11,12
Academic satisfaction among individuals with physical
mobility impairments cannot be achieved without
adequate facilities to provide services that meet the
expectations and needs of such individuals, but it needs
to be well established. Information and communication
technology (ICT) is one of the most important factors
in this field.13 Therefore, using these capabilities in
educational environments can potentially increase the
satisfaction of individuals with physical impairments.
However, researchers in new studies have found that high
self-efficacy is associated with satisfaction, especially with
academic and learning satisfaction among individuals
with special needs.14-16
Numerous studies have all pointed out in their research
that assistive technology such as mobile, multimedia
and virtual social networks can play an important role in
teaching individuals with special needs such as physical
mobility, hearing, or visual impairments, or individuals
with mental retardation.17-27
However, in the country of Iran, no activities to facilitate
the learning of individual with physical mobility
impairments using assistive and targeted technology have
been reported. As noted above, there is interest in and use
and integration of technology in various curricula. In this
regard, we can refer to the Objective 4 of the fifth program
of Exceptional Education Development, which focuses
on strengthening and improving the infrastructure in the
field of Information and Communication Technology
and Modern Educational Technologies, and as well, to
Operational Objective 5 of this program, which focuses
on establishment of smart network management and the
exploitation of Modern Educational Technologies.28 It
is also mentioned in the Document of the Fundamental
Transformation of Education. For example, in chapter 7,
the quality of the education process has been highlighted
by relying on the smart use of modern technologies,
and one of the strategies used to achieve this objective
is the use of electronic content production approaches.29
Therefore, assistive technology and ICT can be especially
useful in learning and helping the academic satisfaction
of individuals with physical mobility impairments as well
as reducing their learning difficulties. Considering the
above-mentioned research studies and their implications,
the aim of this study was to investigate the effect of an
assistive technology-enriched educational model on
the academic achievement of individuals with physical
96
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mobility impairments in learning English.
Materials and Methods
Study design, Setting and participants
In this research, we used a semi-experimental pre- and
post-test design in a control group (pretest-posttest design
with control group). The statistical population consisted
of male individuals with physical mobility impairments
studying at Imam Ali Educational Center in Tehran.
To determine the sample size, Cohen’s (1986) table was
used.30 The sample size was determined using Cohen table
with α = 5%, and the sample size was 14, with a probability
of dropping a total of 16; thus, for each group, 8 was
the optimal number. In this method, after drawing up
a student list with random number table, 8 people were
selected as the sample after checking the inclusion and
exclusion criteria.
Inclusion and exclusion criteria
The inclusion criteria for the study included individuals
who possessed average and higher intelligence (90 or more)
who suffered from any traumatic brain injury, congenital
impairment, spinal cord impairment, accidental or motor
impairment, and, those who had speech, hearing, or visual
impairments, or mental retardation and mental disorders,
such as depression and schizophrenia. Exclusion criteria
included students with below-average intelligence and
students with multiple disabilities.
Research tool
Academic Satisfaction Questionnaire (ASQ): In this
study, academic satisfaction is a score that individuals
will earn in a researcher-made academic satisfaction test,
which includes 30 items; its subscales include educational
equipment and facilities; information and communication
technologies; assistive technologies; curriculum; teaching
and learning; school atmosphere; administrative facilities;
policies and procedures. The 1-5 Likert-type scale ranges
from I totally disagree (1) to I totally agree (5). The score
for the questionnaire is based on the 5-point Likert scale
(I strongly agree, agree, do not comment, disagree, and
strongly disagree), and each substance has a value between
1 and 5 (Table 1).
Content validity of the test was verified by experts and
scholars such as supervisors and counselors as well as
Table 1. Scale scores and possible ranges
Dimensions of the questionnaire

Score range

Equipment and educational facilities

4-20

Information and Communications Technology

8-40

Curriculum

8-40

Instructional Design

8-40

Administrative infrastructure
Total score

2-10
30-150
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teachers of two classes of both experimental and control
groups, and its reliability was calculated at 0.79 using
Cronbach α. A Cronbach α above 0.70 is generally held to
indicate reliability.
Before running a covariance analysis test, its presumptions
must be examined. Data obtained in dependent variables
have a distance scale. The Kolmogorov-Smirnov test was
used to ensure the normal distribution of data (Z = 0.819,
P > 0.05). The Levene test was used to ensure equality
of variances in data distribution (F = 3.47, P > 0.05).
The analysis of variance (ANOVA) was used to ensure
homogeneity of the regression line slope (F=1.18, P > 0.05)
. Regarding the insignificant effect of the interactive effect
between the pre-test and the group effect, the homogeneous
assumption of regression coefficients was confirmed (F =
1.18, P > 0.05). The best way to eliminate the intervention
effect (well-known and unknown intervening variables)
in the research is to use a control group.31 In this study,
due to the use of a control group in terms of gender, age,
educational level, and disability type, it can be established
that the intervention variables are not affected.
Instructional model enriched with assistive technology
As seen in the conceptual model (Figure 1), five main
categories (analysis, design, production, implementation,
support, evaluation) should be considered in online and
offline learning through auxiliary technology for people
with physical motor impairments. It should be noted that
in each of these categories, the review and refinement of the
process take place as well as management and evaluation
of the process. These factors have sub-components that
form a pattern of training through auxiliary technologies
for individuals with physical motor impairments. In

accordance with the conceptual model of the elements
affecting the training of individuals with physical-motor
injuries with the technological approach and in order to
prescribe training, a pattern along with all of the following
components of these stages were included as essential
elements as shown in the model depicted in Figure 2.
Intervention program and method of implementation
Due to the characteristics of individuals with physicalmobility impairment and their educational needs, and
in consultation with supervisors and counselors as well
as special instructional experts, two types of assistive
technology were selected. For online education or webbased tutorials, we used Quia (https://www.quia.com),
and for the offline component, we used researchercreated educational multimedia software for the English
lessons. In the initial meetings, the researcher, in addition
to conducting a pre-test, gave a brief description on the
site and the method to enter for individuals and teachers,
and in order to facilitate the registration process on the
site, the researcher developed a manual for using the
site. Throughout the educational process, the researcher
supported the individuals and managed the process.
In explaining the stages of the research, in the first stage,
after identifying the population and the statistical sample
and conducting the correspondence and necessary
coordination with Allameh Tabataba’i University, the
Principal Department of Education of Tehran, and the
Exceptional Education Office of Tehran, the researcher
attended Imam Educational Complex for several sessions
to be familiarized with individuals with physical mobility
impairments, and studied their attitudes and cases closely.
Implementation of the academic satisfaction pretest was

Review and modify the process

Analysis

Management evaluation
and process

Implementation
& Support

Review and modify the

Designing

process

Off Online
education

Online education

Evaluation

Conceptual
pattern

Review and modify the

Production
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Figure 1. Instructional model enriched with assistive technology (conceptual).
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Figure 2. Instructional model enriched with assistive technology (procedural).

run simultaneously for both the intervention group and
the control group in order to control possible factors that
might have an adverse effect on the outcome of these tests.
In the next step, the main task of teaching in the control
group was the responsibility of the class teacher. The study
protocol can be seen in Figure 3.
Results
Descriptive data analysis was performed using SPSS 18.
Data are presented with means and standard deviations
along with one-variable covariance analysis for academic
satisfaction variables between both groups.
The descriptive statistics are presented first, followed by
the results of the surveys. The demographic characteristics
of participants are reported in Table 2.
As Table 3 shows, the mean and standard deviation of
the pre-test variables of academic satisfaction for the
experimental group was 75.50 and 5.90, and for the
control group, 75.38 and 11, respectively. The mean and
standard deviation of the post-test variables of academic
satisfaction in the experimental group was 82.25 and 6.29,
and in the control group, 77.37 and 11.91 respectively.
According to the table results of covariance analysis, (F
= 20.06, P < 0.01), after adjusting for pre-test scores, the
difference between the experimental and control groups
in the academic satisfaction variable was significant; the
mean of the experimental group in this variable was 82.18,
and the mean of the control group was 77.44; therefore,
the mean of the experimental group was higher than that
of the control group. Based on the research constraints,
it was concluded that the use of a technology-based
education model contributed to increasing the academic
satisfaction of the individuals with physical mobility
impairments. The experimental variable, with an effect
size of 60%, predicted 60% of the variance of the academic
satisfaction variable.
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Discussion
The purpose of this study was to investigate the impact
of an instructional model enriched with assistive
technology on the achievement satisfaction of individuals
with physical mobility impairments in learning English.
The results of the research hypothesis showed that the
mean satisfaction of the experimental group was higher
is very
Provide usgroup.
high quality
version of all figures
I mean original files
than Quality
that of
thelow.control
Considering
the (research
constraints, it is concluded that the use of an assistive

Semi-experimental design

Statistical population

Simple random sampling

Random Number Table

Experimental group

Control group

Pre-test of academic
satisfaction

Pre-test of academic
satisfaction

Instructional model enriched
with assistive technologies

Trained in the usual way

Post-test of academic
satisfaction

Post-test of academic
satisfaction

Figure 3. Study protocol flow chart.
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Table 2. Demographic characteristics of participants in intervention
and control groups
Control group

Variable

Experimental group

No.

%

No.

%

10 to 12

6

75

7

87.5

12 to 14

2

25

1

12.5

Boy

8

100

8

100

Girl

0

0

0

0

Diploma degree

3

37.5

4

50

Associate’s degree

1

12.5

0

0

Bachelor’s degree

3

37.5

2

25

Master’s degree

1

12.5

2

25

Poor

3

37.5

2

25

Average

2

25

4

50

Good

3

37.5

2

25

Age

Gender

Parental education level

Experience with technology

Type of impairment
Traumatic brain injury

2

25

1

12.5

Congenital impairment

3

37.5

3

37.5

Accidental and motorized
impairment

2

25

3

37.5

Spina bifida impairment

1

12.5

1

12.5

Table 3. Descriptive statistics of academic satisfaction
Groups

Pre-test

Post-test

Mean ± SD

Mean ± SD

Adjusted mean

Experimental group

75.50 ± 5.90

82.25 ± 6.29

82.18

Control group

75.38 ± 11.00 77.37 ± 11.91

77.4

technology-based educational model has been effective
in increasing academic satisfaction among individuals
with physical mobility impairments. In sum, the results
of this finding were well-matched with those of done
by researchers such as Velayati,17 Allahi et al,18 Jangizehi
Shastan et al,19 and with those of conducted by foreign
scholars such as Simoes et al,12 Lee et al,32 Lan and Sie,33
Kuo et al,34 Abdallah and Fayyoumi,22 Hussein et al,20 Kim
et al,27 Vereenooghe et al,25 Chaurasia et al,23 Lersilp et al,26
and Toofaninejad et al.24
In explaining this finding, it can be argued that assistive
technologies enable individuals with physical mobility
impairments to enjoy all kinds of tools, and help them to
practice and improve their academic and social skills.35
Only a few technology applications exist that can be used
for entertainment and education; for example, computeraided instructional programs, assistive technology
tools, virtual environments, video modeling, mobile

technologies (iPad systems, touch pads, or iPhones) and
computer games.36 These technologies reduce academic
failure, and they increase the ability of individuals
with special needs to independently carry out their
assignments, thus providing academic satisfaction.6 The
results of Lersilp’s study showed that individuals have more
access to educational services and supports with assistive
technologies.35 In the study conducted by Lersilp et al,26
results showed that assistive technologies for individuals
with disabilities were provided, foremost, for “services”,
then for “media” and then for “facilities”. In addition, most
individuals with physical disabilities can be helped with
assistive technology.
In explaining this finding, assistive technology should
be well designed and provide a proper educational
framework in order to have a positive impact on the
teaching and learning process and to take care that it does
not cause any impairments.37 An assistive technologybased educational model developed by researchers
can play a proper role in this impact. In other words,
technology-based instructional patterns can be effective
in motivating learners, enhancing attention (as rewards
and external reinforcement), increasing performance
and social interaction, developing imitation, learning
acquisition, and academic satisfaction.38 When individuals
with special needs from a social, scientific and educational
point of view are more able to fit in with the school
environment, and their unique needs are met, they are
certainly more satisfied. On the other hand, it can be said
that individuals’ academic satisfaction has a positive and
significant effect on academic achievement.39
In general, it can be concluded that paying attention
to teaching people with special needs, especially
individuals with physical mobility impairments, is one
of the important public responsibilities. If there is a lack
in this area, the state can be said to lose a part of their
humanity.40 In the present age, education and instruction,
in general, constitute an important part of the lives of
people with special educational needs. In addition, the
quality and quantity of education for these individuals
is one of the objectives of the United Nations and also
of the Exceptional Education Organization. Despite
the capabilities and competences of technology and its
positive effects on the quantity and quality of teaching and
learning, unfortunately, the field of teaching individuals
with special needs has undergone few changes, and
needs serious attention in this regard. Individuals with
physical mobility impairments, as compared to others,
are more likely to receive advanced education services
and programs. Typically-developing individuals, if they
do not learn in the classroom, can compensate for this
lack of learning through self-learning, for example,
through books. But individuals with disabilities often can
only learn and attain knowledge when they have access
to or have used appropriate methods, equipment and
technologies in education.
Res Dev Med Educ, 2018, 7(2), 95-101
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From the limitations of this research, it can be noted
that the model presented in this study is tailored to teach
students with physical-motor injuries using assistive
technological approaches. Therefore, for other learning
environments and in environments where there are
no technological capabilities, design, compilation and
validation of another model are required.
The given educational model provides a framework for
the Exceptional Education Organization to take advantage
of the capabilities and competences of new technologies in
a targeted and well-planned way. It is suggested that this
model could be introduced as one of the main strategies
for a major objective in the basic instructional process
of education, that is, “the intelligent use of modern
technologies in the public education system based on
the Islamic criteria system”. Some recommendations are
provided for further studies as follow:
1. The proposed educational template in this study
is designed for students with physical-motor
injuries; therefore, it is suggested that further
research in this field be aimed at other target
groups, including students with visual impairments,
hearing impairments, mental retardation, learning
disabilities, etc.
2. Investigate the effect of technology-based educational
patterns on other variables in the learning
environment for people with special needs such as
academic engagement, participation, academic selfefficacy, academic attitude, self-regulation etc.
3. Study and design of educational aids based on
auxiliary technology for primary, secondary and
higher education levels.
4. A feasibility study on the implementation of an
educational model based on auxiliary technologies
in the higher education system for students with
special needs and model design in this field and its
localization.
Conclusion
Based on the findings, it can be concluded that new
approaches based on auxiliary technology as an active
and innovative educational method with the potential
of using several senses in the learning process, engaging
the learner and creating academic satisfaction, making
the learning environment more flexible, taking into
account the particular needs of children with special
needs, increasing learning motivation, is an example of
the abundant potential of technology in special education
that can be used in teaching English for students with
physical-motor injury. Therefore, the use of this new
way of reforming educational programs for students with
physical-motor injuries provides a new horizon in our
country’s educational process.
Ethical approval
Permission of the authorities was obtained to start the research.

100

Res Dev Med Educ, 2018, 7(2), 95-101

Participants signed a consent form that informed them the
nature of the project. There was no ethical barrier in this study
because students completed anonymous questionnaires.
Competing interests
The authors declare that there is no conflict of interest.
Authors’ Contributions
Study conception and design: EZZ. Acquisition of data: RM.
Analysis and interpretation of data: AD. Drafting of manuscript:
MRNA. Critical revision: PSD.
Acknowledgements
This study was derived from a PhD thesis entitled, “Designing and
Validating Instructional Model Based on Assistive Technology
and Its effect on Academic Achievement Motivation, Learning
and Achievement Satisfaction of Individual with Physical-Motor
Impairments”. Hereby, we extend our gratitude to the Faculty of
Education & Psychology at Allameh Tabataba’i University for
their support.
References
1. Wiseman JT, Fernandes-Taylor S, Barnes ML, Tomsejova
A, Saunders RS, Kent KC. Conceptualizing smartphone use
in outpatient wound assessment: patients’ and caregivers’
willingness to use technology. J Surg Res. 2015;198(1):24551. doi: 10.1016/j.jss.2015.05.011.
2. Stiller KD, Jedlicka R. A kind of expertise reversal effect:
Personalisation effect can depend on domain-specific prior
knowledge. Australas J Educ Technol. 2010;26(1):133-49.
3. Smith DD, Tyler NC. Introduction to Special Education:
Making a Difference, Student Value Edition. New Jersey:
Pearson; 2010.
4. Manea AD. Study regarding the sociability degree of SEN
(special education needs) students. Procedia Soc Behav Sci.
2013;78:410-4. doi: 10.1016/j.sbspro.2013.04.321.
5. Stasolla F, Caffo AO, Damiani R, Perilli V, Di Leone A,
Albano V. Assistive technology-based programs to promote
communication and leisure activities by three children
emerged from a minimal conscious state. Cogn Process.
2015;16(1):69-78. doi: 10.1007/s10339-014-0625-1.
6. Dell AG, Newton DA, Petroff JG. Assistive Technology
in the Classroom: Enhancing the School Experiences of
Students with Disabilities. Upper Saddle River: Pearson
Merrill Prentice Hall; 2016.
7. Ahmad FK. Use of assistive technology in inclusive
education: Making room for diverse learning needs.
Transcience. 2015;6(2):62-77.
8. Roberts JMA, Keane E, Clark TR. Making inclusion
work: Autism Spectrum Australia’s satellite class
project. Teach Except Child. 2008;41(2):22-7. doi:
10.1177/004005990804100203.
9. Kuo YC, Walker AE, Schroder KEE, Belland BR. Interaction,
internet self-efficacy, and self-regulated learning as
predictors of student satisfaction in online education
courses. Internet High Educ. 2014;20:35-50. doi: 10.1016/j.
iheduc.2013.10.001.
10. Abid M, Rehman MA. Antecedents of higher degree
Peoples’ satisfaction: A developing country perspective.
Research Journal of Recent Sciences. 2013;3(11):31-8.
11. Kuo YC. Interaction, Internet self-efficacy, and self-

The impact of an instructional model with assistive technology on achievement satisfaction

12.

13.
14.

15.

16.

17.

18.

19.

20.

21.

22.
23.

24.

25.

regulated learning as predictors of student satisfaction in
distance education courses [dissertation]. Logan, Utah:
Utah State University; 2010.
Simoes C, Matos MG, Tome G, Ferreira M, Chainho, H.
School satisfaction and academic achievement: the effect
of school and internal assets as moderators of this relation
in adolescents with special needs. Procedia Soc Behav Sci.
2010;9:1177-81. doi: 10.1016/j.sbspro.2010.12.303.
Perkins WJ. High Technology Aids for the Disabled.
Oxford: Elsevier; 2014.
Shen D, Cho MH, Tsai CL, Marra R. Unpacking online
learning experiences: Online learning self-efficacy and
learning satisfaction. Internet High Educ. 2013;19:10-7.
doi: 10.1016/j.iheduc.2013.04.001.
Kim J, Park M. E-learning satisfaction by self-efficacy
in higher education. International Journal of Software
Engineering and Its Applications. 2015;9(10):109-16. doi:
10.14257/ijseia.2015.9.10.11.
Nadera B. Promoting student motivation in EFL classroom:
Through extended music education. Procedia - Social
and Behavioral Sciences. 2015;199:368-71. doi: 10.1016/j.
sbspro.2015.07.520.
Velayati E. Design and validation of educational model based
on cognitive load theory in computer learning environment
and its effect on learning, memory and motivation of
Peoples’ academic achievement [dissertation]. Tehran:
Faculty of Psychology and Educational Sciences, Allameh
Tabatabaei University; 2016. [Persian].
Allahi Z, Zaraii Zavaraki E, Sharifi-Daramadi P, Noroozi
D, Delavar A. Designing and validating an instructional
model using mobile for visual impaired students: a new
approach for teaching and learning. Journal of Curriculum
Technology. 2016;1(2):71-86. doi: 10.22077/jct.2016.736.
Jangizehi Shastan HR, Zaraii Zavaraki E, Nili Ahmad Abadi
MR, Pezeshk S, Delavar A. Design and Validation of an
educational multimedia model for students with intellectual
disabilities. J Except Child. 2017;17(1):31-52. [Persian].
Hussein AH, AlHaisoni MM, Mohammed AA, Fakrudeen
M. M-learning for blind students using touch screen mobile
apps case study-special education in Hail. Int J Comput Sci
Inf Secur. 2015;13(12):82-8.
Hashim R, Mahamood SF, Yussof H, Aziz AF. Using
Assistive Technology for Spiritual Enhancement of BrainImpaired Children. Procedia Comput Sci. 2015;76:355-9.
doi: 10.1016/j.procs.2015.12.308.
Abdallah EE, Fayyoumi E. Assistive technology for deaf
people based on android platform. Procedia Comput Sci.
2016;94:295-301. doi: 10.1016/j.procs.2016.08.044.
Chaurasia P, McClean SI, Nugent CD, Cleland I, Zhang S,
Donnelly MP, et al. Modelling assistive technology adoption
for people with dementia. J Biomed Inform. 2016;63:23548. doi: 10.1016/j.jbi.2016.08.021.
Toofaninejad E, Zaraii Zavaraki E, Dawson S, Poquet O,
Sharifi Daramadi P. Social media use for deaf and hard
of hearing students in educational settings: a systematic
review of literature. Deafness Educ Int. 2017;19(3-4):14461. doi: 10.1080/14643154.2017.1411874.
Vereenooghe L, Gega L, Reynolds S, Langdon PE. Using
computers to teach people with intellectual disabilities

26.
27.

28.

29.
30.
31.
32.

33.
34.

35.

36.
37.

38.

39.

40.

to perform some of the tasks used within cognitive
behavioural therapy: A randomised experiment. Behav Res
Ther. 2016;76:13-23. doi: 10.1016/j.brat.2015.11.002.
Lersilp S, Putthinoi S, Chakpitak N. Model of providing
assistive technologies in special education schools. Glob J
Health Sci. 2015;8(1):36-44. doi: 10.5539/gjhs.v8n1p36.
Kim HK, Han SH, Park J, Park J. The interaction experiences
of visually impaired people with assistive technology: A
case study of smartphones. Int J Ind Ergon. 2016;55:22-33.
doi: 10.1016/j.ergon.2016.07.002.
Exceptional Education Organization. An Exceptional
Education Development Certificate in the 5th Five-Year
Plan. Tehran: Exceptional Education Organization; 2010.
[Persian].
Higher Education Council. Basic Theory of Basic
Transformation Document. Tehran: Supreme Council of
the Ministry of Education; 2011. [Persian].
Sarmaed Z, Bazargan A, Hejazi E. Research Methods
in Behavioral Sciences. 15th ed. Tehran: Aghah; 2008.
[Persian].
Christensen LB. Experimental Methodology: International
Edition. Trans. by Ali Delavar. Boston: Allyn & Bacon; 2006.
Lee J, Bray M, Carter-Wells J, Glaeser B, Ivers K, Street C.
Discovering the Meaning of Community In An Online
Master’s Degree Program. Chicago: Association for
Educational Communications and Technology; 2004.
Lan YF, Sie YS. Using RSS to support mobile learning based
on media richness theory. Comput Educ. 2010;55(2):72332. doi: 10.1016/j.compedu.2010.03.005.
Kuo YC, Walker AE, Schroder KEE, Belland BR. Interaction,
Internet self-efficacy, and self-regulated learning as
predictors of student satisfaction in online education
courses. Internet High Educ. 2014;20:35-50. doi: 10.1016/j.
iheduc.2013.10.001.
Lersilp T. Assistive Technology and educational services for
undergraduate students with disabilities at universities in
the Northern Thailand. Procedia Environ Sci. 2016;36:61-4.
doi: 10.1016/j.proenv.2016.09.012.
Ennis-Cole DL. Technology for Learners with Autism
Spectrum Disorders. Switzerland: Springer; 2015.
Peker S, Arkilic IG. Developing A Modular Web based
System for Special Education: Advantages and Challenges.
Procedia Soc Behav Sci. 2013;83:1091-4. doi: 10.1016/j.
sbspro.2013.06.204.
El Ansari W, Moseley L. You get what you measure:
Assessing and reporting student satisfaction with their
health and social care educational experience. Nurse Educ
Today. 2011;31(2):173-8. doi: 10.1016/j.nedt.2010.05.014.
Katiyar K, Gupta H, Gupta A. Integrating contactless
Near Field Communication and context-aware systems:
Improved Internet-of-Things and cyberphysical systems.
In: 2014 5th International Conference - Confluence
the Next Generation Information Technology Summit
(Confluence). 25-26 Sept. 2014; Noida, India. doi: 10.1109/
CONFLUENCE.2014.6949042.
Luiselli JK, Fischer AJ. Computer-Assisted and Web-Based
Innovations in Psychology, Special Education, and Health.
London: Academic Press; 2016.

Res Dev Med Educ, 2018, 7(2), 95-101

101

